
1 
 

Kindergarten Language Arts Components 

 Common Core State Standards Correlation 

 

Phonological and Print Awareness 
What is it? How does it work? Why do we do it? 

Phonological awareness includes 

phonemic awareness and phonics.  

Phonemic awareness is the 

understanding that speech is composed 

of individual sounds.  Phonics is the 

teaching of sound-symbol 

correspondences and spelling rules.  

 

Students learn to decode words when 

reading.  They begin with invented 

spelling and move towards more 

conventional spelling.   Students 

notice rhyming words and learn to 

divide words into syllables. 

 

There is evidence that phonemic 

awareness helps children learn to read. 

It is an effective component of the 

instructional program for all children 

in grades PreK-1 and may be 

necessary at grades 2 and beyond for 

students with reading and language 

difficulties.   

 

There is evidence that phonics 

instruction helps children learn to 

read. It is an effective component of 

the instructional program for all 

children in grades K-1, particularly 

when the instruction continues from 

phonemic awareness to move children 

from work with sound to work with 

print. 

 

Word Study (Spelling and Vocabulary) 
What is it? How does it work? Why do we do it? 

Word study refers to the development 

of the understandings about letters, 

phonics, and word parts that lead 

children to become more thoughtful 

and effective in their spelling and 

vocabulary use. 

 

Pre-assessment allows teachers to 

determine the students’ stage of 

spelling development. Students are 

grouped with others in their stage, and 

the instruction they received is 

targeted to teach them what they are 

ready to learn about letters and words. 

 

Years of “one-size-fits-all” spelling 

instruction has failed to make students 

effective spellers. Students’ writing 

samples indicate that students need 

instruction that will help them use 

more accurate spelling and more vivid 

vocabulary in their writing. 
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Common Core State Standards addressed throughout Phonological and Print Awareness and Word Study 

RF.K.1 Demonstrate understanding of the organization and basic features of print. 

RF.K.1a Follow words from left to right, top to bottom, and page by page. 

RF.K.1b Recognize that spoken words are represented in written language by specific sequences of letters.  

RF.K.1c Understand that words are separated by spaces in print.  

RF.K.1d Recognize and name all upper and lowercase letters of the alphabet. 

RF.K.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 

RF.K.2a Recognize and produce rhyming words.  

RF.K.2b Count, pronounce, blend, and segment syllables in spoken words.  

RF.K.2c Blend and segment onsets and rimes of single-syllable spoken words.  

RF.K.2d Isolate and pronounce the initial, medial vowel, and finals sound (phonemes) in three-phoneme (consonant-vowel-

consonants, or CVC) words. (This does not include CVCs ending with /l/, /r/, /x/.) 

RF.K.2e Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.  

RF.K.3 Know and apply grade level phonics and word analysis skills in decoding words. 

RF.K.3a Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing the primary or many of the most 

frequent sound for each consonant.  

RF.K.3b Associate the long and short sounds with common spellings (graphemes) for the five major vowels.  

RF.K.3c Read common high-frequency words by sight  

RF.K.3d Distinguish between similarly spelled words by identifying the sounds of the letters that differ.  

L.K.2c Write a letter or letters for most consonant and short-vowel sounds (phonemes). 

L.K.2d Spell simple words phonetically, drawing on knowledge of sound-letter relationships.  

L.K.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Kindergarten reading 

and content  

L.K.4a Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and learning the verb to 

duck). 

L.K.4b Use the most frequently occurring inflections and affixed (e.g., -ed, -s, -re, un-, pre-, -ful, -less).  

L.K.5 With guidance and support from adults, explore word relationships and nuances in word meanings.  

L.K.5a Sort common objects into categories to gain a sense of the concepts the categories represent.   

L.K.5b Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites (antonyms). 

L.K.5c Identify real-life connections between words and their use (e.g., note places at school that are colorful). 

L.K.5d Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, prance) by acting 

out the meanings. 
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Oral Language 
What is it? How does it work? Why do we do it? 

Oral language is a powerful tool for 

communicating, thinking, and 

learning.  Through speaking and 

listening, students acquire the 

building blocks necessary to 

connect with others, develop 

vocabulary, and perceive the 

structure of the English language.  

An important goal in the Language 

Arts classroom is for students to 

speak confidently and fluently in a 

variety of situations. 
 

Teachers provide opportunities for 

student discussion (small group and 

whole class), questioning (inquiry), 

contributing, word choice, and oral 

presentation.  

 

 

Children learn to talk before they 

come to us, but all students must then 

learn to “talk to learn,” using language 

to think about and share experiences.  

In addition, students must learn to 

reason, plan, and predict using both 

oral and written language.    

 

 

Common Core State Standards addressed throughout Oral Language activities 

SL.K.1 Participate in collaborative conversations with diverse partners about Kindergarten topics and texts with 

peers and adults in small and larger groups. 

SL.K.1a Follow agreed-upon rules for discussions (e.g., listening to others, taking turns speaking about the topics 

and texts under discussion). 

SL.K.1b Continue a conversation through multiple exchanges.   

SL.1.1c Ask questions about key details in a text read aloud or information presented orally or through other media. 

SL.K.2 Confirm understanding of a text read aloud or information presented orally or through other media by 

asking and answering questions about key details and requesting clarification if something is not 

understood.   

SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is not 

understood.   

SL.K.4 Describe familiar people, places, things, and events and, with prompting and support, provide additional 

detail.   

SL.K.5 Add drawing or other visual displays to descriptions as desired to provide additional detail.    

SL.K.6 Speak audibly and express thoughts, feelings and ideas clearly.  

L.K.1 Demonstrate command of the conventions of standard English grammar and usage when speaking. 
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Reading Fluency 
What is it? How does it work? Why do we do it? 

Reading fluency is the ability to read 

accurately, quickly, and expressively. 

The focus of the instruction is repeated 

reading of a single, short text until the 

reader is able to read that text fluently. 

The practice is repeated for multiple 

texts until the reader is fully and 

independently fluent. 

 

 

 

Teachers select short texts (50-500 

words). They demonstrate the reading 

and provide students opportunities to 

practice it until their accuracy is at 

least 95%, their reading rate is at grade 

level, and their expressiveness makes 

text meaning immediately clear and 

vivid to the reader. Performance 

opportunities such as taping, Readers 

Theater, and performing as visiting 

readers keep the practice motivated 

and authentic.  

 

Reading fluency is correlated with 

reading comprehension. Fluent 

readers are efficient readers; they are 

automatic in their reading of sight 

words and in their decoding. Some 

students at all grade levels require 

direct instruction and careful guided 

practice to become fluent readers.  

 

 

Common Core State Standards addressed throughout Fluency activities 

RF.K.4 Read emergent-reader texts with purpose and understanding. 

 

Read Aloud 
What is it? How does it work? Why do we do it? 

The teacher is reading to the entire 

class not only for enjoyment but also 

with a specific teaching purpose in 

mind. The teacher and the student think 

about, talk about and respond to the 

text. Both the reader and the listeners 

are active. Read aloud is a way to 

explicitly teach comprehension 

strategies.  

 

 

 

While reading, the teacher will stop 

briefly to demonstrate text talk or 

invite interaction. These pauses are 

intentional and planned to invite 

students to join the thinking and 

talking about the text. Comprehension 

strategies are introduced through read 

aloud in the grades where they are 

developmentally appropriate. Read 

aloud has everything to do with 

comprehending text and building the 

vocabulary and language. It also 

models the fluency of readers using 

expression and punctuation.  

 

The read aloud levels the playing 

field, ensuring that readers in the 

classroom experience rich, interesting 

texts that are age and grade 

appropriate, regardless of their 

independent or instructional reading 

level. All students can think and talk 

about the text even if they can’t read it 

for themselves. Read aloud is key 

context for helping students develop 

ways of thinking about texts. The fact 

that the reading is being done for 

them, frees their attention from 

processing the print to think about 

what is happening in the text and what 

it means as well as how the writer 

communicates information. Read 

aloud supports thinking within, 

beyond and about texts.  

 

Common Core State Standards addressed throughout Read Aloud: 

The Standards are addressed through the Making Meaning lessons and optional reading chosen with the purpose of 

modeling reading strategies are noted in the grade level Instructional Framework document.  
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Shared Reading/Mini Lesson 
What is it? How does it work? Why do we do it? 

Shared reading is whole class reading 

instruction where students have access 

to the same text during the lesson.  

Example of such text includes big 

books, poetry (on a chart or 

photocopied for each student), short 

works of fiction or nonfiction with 

copies for each student or pair of 

students, magazine articles, or excerpts 

from longer works, etc.    

 

Teachers select texts based on the 

skills being addressed in the current 

unit of study.  (i.e. short vowels, 

author’s voice, oral fluency, 

comprehension strategies, punctuation, 

characterization, fact vs. opinion, etc.)    

The text is selected with care to be on 

or below the reading level of all of the 

students.  It must be accessible (on or 

below independent reading level) for 

all students.   

Shared Reading is an essential part of 

the Gradual Release of Responsibility 

Model of Instruction (guided 

practice).  Students require many 

opportunities for guided practice at 

every grade level, as new skills are 

introduced and previously learned 

skills are refined.  

 

 

Common Core State Standards addressed throughout Shared Reading/ Mini Lessons: 

The Standards are addressed through the Wright Group Shared Reading lessons and optional reading chosen with the 

purpose of teaching reading strategies and skills are noted in the grade level Instructional Framework document.  

Guided Reading 
What is it? How does it work? Why do we do it? 

Guided reading is small group 

instruction provided through the use 

of instructional level text. The focus 

of the instruction is the continued 

development of skills being 

addressed in the current unit of 

study.  At grades K-1, the reading is 

oral, and students read while 

meeting with their teacher. During 

grade 2, students make the shift 

from oral guided reading to silent 

guided reading. At grades 3-8, 

children read the text silently and 

meet with their teacher for careful 

discussion of their use of strategies 

to make meaning.  

 

 

 

 

Teachers group students according to reading 

level (administration of the DRA and teacher 

observation provide information teachers can 

use to create groups) and select a text (or texts) 

appropriate to each group of readers Texts are 

varied to include fiction, nonfiction (especially 

grades 2-8), and poetry. 

 

At the intermediate and middle school grades, 

teachers determine what strategies (no more 

than four) they will guide students to practice in 

the selected text and create a bookmark (note-

taking tool) to prompt students to record their 

use of each of the taught strategies. Teachers 

meet for 20 minutes with each group as 

frequently as their teaching schedules allow. In 

the first meeting, teachers provide a good 

introduction to the text students will read and 

review the strategies students will practice 

during their reading. Teachers explain the 

bookmark, read-aloud/think-aloud from the start 

of the book (for 5-10 minutes), and determine 

how many pages students will read by their next 

meeting. In subsequent meetings, teachers focus 

the teaching on students’ notes, praising, 

prompting, or demonstrating use of the 

strategies being taught. Students who are not 

meeting with the teacher read and take notes 

independently from their guided reading books. 

Students require specific 

instruction at their instructional 

level in order to develop 

effective silent reading ability. 

They need to be taught how to 

use the three cuing systems 

(meaning, syntax, and visual) in 

their oral reading as young 

children, and they need to be 

taught to use comprehension 

strategies in their silent reading 

as they grow. Students need to 

become aware of their own 

thinking while they are reading. 

In order to succeed in high-

stakes testing, intermediate and 

middle school grade students 

must have silent reading 

stamina, and they need 

opportunities to practice reading 

silently for extended periods of 

time in a classroom setting. 
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Common Core State Standards addressed throughout Guided Reading activities 

 

RL.K.10 Actively engage in group reading activities with purpose and understanding.  

RF.K.4 Read emergent-reader texts with purpose and understanding.  

RI.K.10 Actively engage in group reading activities with purpose and understanding. 

 

In addition, the Standards that are reinforced, as needed, through the Guided Reading are those found in Shared 

Reading/Mini Lessons and are noted in the grade level Instructional Framework document.  
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